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infants (continued) 
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 verbalization process with, 41–43 
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Mills College, California, 25 
Mitchell, Lucy Sprague, 24–25 
Moats, Louisa C., 170 
molestation, sexual, 150–152 
Montessori, Maria, 3, 21, 23 
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naptime, 48, 94, 120–121, 239–240, 248–249 
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negative statements by teachers, 8 
 
O 
observation records, 219–220, 235–236 
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parents 
 angry, 232 
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parents (continued) 
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 and transition into child care, 9 
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parent-teacher relationships, 41–43, 56–58, 82–
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program schedule, and self-regulation, 120–121 
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respect, philosophy of, 257 
response patterns, 53–54 
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S 
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security, benefits to children, 191 
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210 
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self-regulation 
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 three-year-olds and, 120–124, 132–133 
 minor distress and, 77 
 in systems model of child development, 45 
 by toddlers, 69, 73, 77 
self-soothing, 38, 124 
separation anxiety, toddlers and, 67–70, 82–83 
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sexual exploration interventions, 147–149 
sexuality in preschool years, 150–152 
sibling conflicts, 136–137 
Skinner, B. F., 21 
snack time, 127–128, 241 
social conflict, three-year-olds and, 112–113 
social development, 94–95, 183, 191–192, 207, 
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social/emotional developmental continuum, 259–

260 
social interests, toilet learning and, 130 
social misunderstandings, 96 
social play, 265–266 
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staff schedule of daily activities, 194 
staff terminations, 231 
states of behavior, in systems model, 45 
Steiner, Rudolf, 22–23 
storybooks, and letter writing, 171–172 
story time 
 with two-year-olds, 93 
 with three-year-olds, 120–121, 129 
 with five-year-olds, 167 
 to regulate pace, 179–180 
 supporting procedures for, 202–204 
 toddlers and, 73–74 
stress, effects on infants and young children, 47, 

70–71 
structure, and culture, 207–209 
substitute teachers, 65, 66, 75–76 
surprises, preparing toddlers for, 81 
systems development concept, 44–47 
 
T 
teachable moments, with three-year-olds, 125–

126 
teacher-child interactions, consistency in, 51–52 
teacher-family relationships, 41–43, 56–58, 82–83, 

219–220, 225–229 
teachers 
 as guide in children's explorations, 22 
 and hybrid child care center, 27 
 importance of fulfillment in, 8–10 
 interactions with parents, 41–43 
 as interpreters, 72, 96 
 investments in well-being of, 212 
 key assumptions of, 10 
 modeling by, 78–79, 198 
 multitasking by, 49–51 
 negative statements by, 8 
 as observers and facilitators, 23 
 as parent guides, 130–131, 224 
 as participant-observers, 156–157, 236–237 
 as partners, 222–223 
 and positive reframing, 131–132 
 professionalism of, 230–231 
 qualities of, 29 
 as regulators, 72–73 
 relationships among, 215–220 
 role in infant care, 47–49 
 substitute, 65, 66, 75–76 
 as translators, 98 
 and unexpected changes in routine, 61–62 
teaching about differences, 177–179 
teaching style consistency, 7–8 
teaching tools, 23, 74, 108–109 
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terrible twos, 92–93 
Theories of Childhood (Mooney), 21 
three-year-olds 
 and developmental stages, 107–108 
 DVD vignettes, 246–249 
 goals for, 110 
 and language development, 115–116, 126 
 and lunch time, 120–121 
 and naptime, 120–121, 248–249 
 and play, 123–124, 127 
 redirection with, 114–115 
 self-regulation by, 120–124 
 self-soothing by, 124 
 and small groups, 129–130 
 and snack time, 127–128 
 and social conflict, 112–113 
 and story time, 120–121, 129 
 teachable moments with, 125–126 
 and toilet learning, 106–107 
 and transitions, 110–111 
toddlers 
 child care environments for, 61–62 
 and clutter, 64 
 and control, 83 
 developmental tasks of, 92–93 
 and independence, 85–86 
 mental health of, 44 
 motor awareness in, 78–79 
 pace of, 59 
 physical responses of, 101–102 
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 and predictability, 76–78 
 self-regulation by, 69, 73, 77 
 and sense of sequence, 77–78 
 and separation anxiety, 67–70, 82–83 
 and story time, 73–74 
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 toys for, 63–64 
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 trust building with, 76–77 
 and unexpected changes in routine, 81 
 verbalization process, 76 
 verbalization process with, 76 
 worldview of, 66 
toileting accidents, 128, 246–247 
toilet learning 
 approaches to, 119–120 
 in full-day child care, 13 
 and independence, 116–118, 122–123 
 readiness for, 119 
 self-awareness and, 118–119 
 with three-year-olds, 106–107 
toys for infants and toddlers, 63–64, 238 
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training, in relationship framework, 215–217 
transitional moments in learning, 23–24 
transitions 
 overview, 195 
 into child care, 9 
 from child care environment to home, 160–161 
 and children as individuals, 195–196 
 end-of-day, 129, 160–161 
 hints and techniques, 196 
 from home to child care environment, for 

toddlers, 67–68 
 infants and, 41–42 
 navigating, with two-year-olds, 90, 93–94 
 from outdoors to indoors, 138–139, 196–197 
 siblings, from home to child care environment, 

136–137 
 substitute teachers and, 75–76 
 three-year-olds and, 110–111 
trauma, and development trajectory, 183 
trust building, 9, 74, 76–77 
two-year-olds 
 behavior problem prevention with, 102 
 and biting, 101, 103–104 
 brain development of, 88–91 
 circle time with, 27–29 
 DVD vignettes, 242–245 
 and emotions, 97–99 
 goals for, 60, 87 
 and language development, 96–99 
 lunch time with, 93–94 
 naptime with, 94 
 and ownership concept, 93, 103–104 
 play extension with, 88 
 power words, 97–98 
 self-regulation by, 99–100 
 social development of, 94–95 
 and social misunderstandings, 96 
 story time with, 93 
 and tantrums, 99–100 
 teachers as translators for, 98 
 transitions with, 90 
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unexpected changes in routine, 61–62, 76, 81 
unexpected sensations, preparation for, 81 
 
V 
verbalization process, 41–43, 76, 131 
 See also language modeling 
visual dexterity, 174–175 
vocabulary, five-year-olds and, 167, 170 
Vygotsky, Lev, 21, 23–24 
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Wagner, Lovisa, 25 
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word knowledge, 170 
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worldview, of toddlers, 66 
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